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ABSTRACT • & • . \ , 

Lifelong education and its impXications must be 
definediin order to. embark, on a rational and effective educational 
policy. 'Experiments in adult education in the nineteenth century gave 
?ise to the idea of adult education as remedial, intended to correct 
the unfair treatment the lower classes receivad at the hands of an 
elit?st educational system. Recently, this Idea has evolved mto the 
concept of lifelong education. A continual updating of instruction is 
Encumbent upon both backward and advanced societies. The fundamental 
change in the vmy of . life of the masses, resulting in today^s 
affluent society, is a major factor in the currant popularity of the 
concept of lifelong education. One of the problems of lifelong 
education is that of preparing people for new forms of life and 
making them aware of the dangers or an apathetic or superficial 
attitude toward cultural values. Instruction should be regarded as an 
asset in itself and not merely^. as a means of achieving greater 
material success. The modern conception of education necessitates 
<.de-schooling" schools; lifelong education calls for the ptional 
inlegration of the teaching activity at all levels. This integration 
. iSu!l involve re-distributing educational activities over the whole 
of life and harmonizing formal education with out- ox- school 
education. The success of such a program depends largely on factors 
outside the control of educationists— the structure of society and 
the processes and forces within it. 
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Problems * tasks - qond3.t3.Qns 

1, Life-long eduoatlon is becomng an essential element in oontamporary 
educational pollGy and on© of Iti le^lng ideas* No other conoept In 

education has been Inveotod with eueh importTOee or awusGd such wldeepraad 
interest* 'What is thfe reaeon for this, and in what vraym arf: eduoatlonal prosraunmes 
and ?^tivltl*?s llke3y' to/b© af footed by jthJi oonoapt, which eongtitute&.both a 
wl 01^30 to our time and a hope for the ysars to come? The mswer to this 
quaat-lon is complex and prebleaiatlo. An answer owa^ Itoiffever^ br foimd, for 
unJ.sBB life-long eduoatlon and -Its In^lloatlons are defined it will be Im- 
pOBSlble to embark on a ration^ md effeGtlve educational policy In our 
modem olvillzatlon, 

2. It may be obier^ad in the first plaoe - ritteu^ tMs Is also a mtttr 
deserving of further thought - that the Idea of life-long eduae.tlon Is 

by no means new. Even without referring back to a too dlstiait past - to the 
way of life obtaining in China^ India mid anoient Greeoej to tiie Chrdotlan 
elvillzatlon, the hiimanlst tradltlcn^ and of the neo-huraaniet theoiv of 
education at the and > of the eighteenth end the be^mJ^ng of the nineteenth 
centuries - we have to aoknowlsdge the faot that the doctrine of llfe-lons 
eduoatlon was authoiltai.tlvely enuhalated in the flrat quarter of the presfflat 
osntuiv in an Ehglleh memorMdra vftileh aroused great interest and Is unl* 
vers^ly knom as the A*L. Smith Report (1919)* In thl:j report, drmm up 
by a group of speoiallstB Ih adult eduoatlon, -it im stated that "adult 
eduoatlon must not be regarded as a lu^u^ for a few axGeptlonal parsons 
here and there, nor as 'a thltjg wMch oonoerns only a short span of early 
manhood, but that adult eduqatlon is a permanTOt national necessity, an In- 
separable aspeot of altisaiahlp, and therefnre should be both universal aad 
lifa-long"*(i) 

The Idea of the absolute need for a Gontlnuous eduoatlon l^istlng through-* 
out lifja has won aoceptPAoe by all spaolallets In adiit eduoation, espeolally 
since the publication of the memorable woi^ by A*B* Yes^dee entitled LlCe- 
long Eduoatlon (1929) ^ vAiloh tos responsible for the spread of its underlylr^ 
prlnolples In a lar^e nmiber of European ootmtrles* 

The conviotion that life^long eduoation Is an ur^ient need In the life of 
society toc^k root among ndHtant supporters of adult eduDatlonj primarily 
bedau^e the eid.tu^..and adueatlon^ a»^iM.tions of the soolal dea^eratlo 
movements of the modem era were both greater Mid mora pressing than the 
possibilities afforded by a traditional eduoatlonal system reserved for the 
privileged few, , 

Kie daalre of the oppreBs^ olaeses to overtum the biirriers i^ii oh pre- 
vented them from going beyond piiraary eduQatlon cmd to pai^rtlolpate fully In 
cultu*»Gl life became manifest moreover, towai-ds the end of the elghbeanth 
oentury in North Amerloa and in the first hrif of the nineteenth century In 



(1) Adult Iduaatlcn Conmlttaa * Mlr^stiy of Reeonstruation, Great Britain^ 
- 1919, p. 55. . 
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Engird* Parti oiilarly noteworthy are the e^eri,mtnts In adiit education that 
took place In English institutions during the iSSO's \mder the Influence of 
the Industrtal workers* movement. Similar trends have appeared in other social 
iLnd eGonomie oonditlons - for instetficej in oonnesrion with the peas^t movement 
in X)enmark^ whloh has since become the tome cf people's imiversities. 

3* Theee aeplratlong gave rdse to the idea of adult education as an education 

Intended to make good the omiBBlons arid deficiencies of the period of 
cMldhood and adolescence. Adult education was a "remedial education" that 
coiP,d be embarked upon and continued at any period of life. Life-long aduoatlon 
was therefore concolved as an unceaaing effort to go beyond the limits within 
whioh wm. felltlst soGlaty epu#it to confine forever the so-called "deprivad" 
aooial classes p Whoc^eaa the school system provided imlvereal education on an 
imfair baais, the system of Bdvlt education WM desired to remedy Its ondselons 
and ©irors. And at a time when. In all the cowtrles imde^olng rapid eaonomlo 
development^ the divergence between the democratic and egalitarian aspirations 
of the maases and the opamtlon of m felltlst edueatlcn syetem was becoming more 
md worm strongly marked^ adult eduQatlon took on a growing importmce. Ranging 
as It did from eouroeg desig[ied for persons who had no opportmiity whateyer 
of attending school md had not even learot to read and wrtta^ up to coureea, 
taking the place of higher education for persons wl^, after completing their 
primary, echoollng^ had not been able to obtain the right to pursue milverslty 
studies (these being jealously resewed for the well*to-*do social aiasses), ^ 
adult education ^ in remedying the oiriselona In the formal MuoatloE. of cMld:^n 
and adoleeoents^ , CMC to affeat an aver-*lnci^aslng number of adults* 

Adiiit education^ conceived as remedial education, made It possible to 
ooUeot pedagogical observations shcvrtng that the prooesa cf adiilt educa- 
tion Qontains within Itself certain specific values which are not apparent duririg 
ohiltoood and adolescence. It, thus became Increasingly clear that the adult manj 
precisely on account of the e^^erlence he has gained in llfe^ is more oapable of 
learning tlmn are cMldren or young people. Psychologists hastened to e^^laln 
that the ndnd of the adult man preserves and j In oortaln areasj develops Its 
oognltlve and creative faoultlesj wMle eealologiste added an argunient^ drawn 
from reaearoh on the civilization of prlndtlve societies sixui also on the process**^ 
es of cultural dlsseErinationj to the effect that the adult man alone Is cap^le 
of "learning" lij a way that la likely to have a prof oi^ Influmce on his life. 
The history of Intelleotual movemants asswied the appearance of a chronicle of 
the Internal transf©™atlons of men>^ changlr^ their points of view and their 
previous way of life. Adult eduoatlonj conceived in this new mamerj ceased to 
riO^fll its remedlaL functions and took- upon itsalf pM^leid.ar ta^s/ It had 
become necesaary^ not because people had been deprived of adequate instruction 
in their chlld^od or adpleacencej but beeauae it was only after maturity had 
been reached that tinning In several Inroortant sectors wm poaslblei For this 
reason, our attention was di^wn ever more clearly ^d powerfully by adid^t educa- 
tion to the value of an education designed to serve mm throu^wut Ms life* 

5* ^e same trend Is observable In the e^eilmsnts that marked the edueational 

' aotlvlty n^Qegsltated by TOdfem ^vencM in sq1«8C# and technology and by the 
changes entiled thereby In men* a quallfleatlons - all the more so In that, in 
our tlMj It has become obviouo that the training received durii^ ^oleseence 
becomes out of -date and must be donstmtly revlewedj renewed^ supplemented and 
©van totally revised^ And ^ereas In bygone times concern for adult education 
was a ohaimqterl Stic feature of backward societies, at the present tiae it is 
incuiri^ent on advanced societies to devote more md more atttntlon to oi^aniging 



tMs kind of eduoatlon so as to be In a position to carry out those voaatlonal 
tasks that reqi^re a, continual 'U^a.+ ihgs of instruatlon* This provlDlon of 
further training for skilled staff la beconilng TOre btA mo 1*0 important aiid the 
foms It takes are increasingly varied. Alongside fowns desired to transndt 
Infonnation on the most r-eccnt advmces in the fields of sclenoe and teohno^ogyj 
wa are vri-tnesslng the development of Inotltutlons and methods that enable men 
to assume a creative rSle In thts© processes of development. Adult aducationj 
concylved In thle ffianrier^ takes on new valuesj It makes it possible to mder^ 
stand the precoma of education as a prooess whloh is insepwable from that of 
man's evolution throughout M-S life, 

6, provislMi of training aimed at the improvaraant of professional qualifl- 

uations Qurrently presents a further Inj^rtant aspeot. The fluctuation of 
the domand for skilled st^f on the labour marfcet Is taecomlng a negative as well 
as a positive f actor in s#ledtion, Oertalri quAllflcations cease to be useful^ 
ottieiTS become niuoh sought ^ter. Many people have to ohange their oocupatloni 
ot^ra aeek to do so • In these olrc^natanoQs^ aspiratlona tcmrde attalnlns to 
abetter soolri position have much bi-oader a^opei In several oountrles they 
become a driving force wMch sets In motion the whole gamut of eduoatlonsl aotlvi-* 
ties by means of whloh adults may either rise to new levels in the hierarchy of 
their opeclallty or gain new quail floatlons enabling them to obtain hqw postp* 
Whereas^ in the case mentioned earlier^ what was Involved was further ti*alnlng 
for the pu^ose of In^revlng qualifications for a partlciilar job^ what we are 
oonoemed with here la the phenomenon of regrading and prornQtlon* I TMs is a 
new aspect of the eduoatlon In whloh man are engaging at different periods of 
their lives* 

7* TOien we atten^t to make an overall asseasment of the period ushered In by 
the Er^llsh report mentioned above and by the Intematlonal Conferences of 
Aduit Education held In Gajr^rtflse^l929), Montreal (I960) and Tokyo (1972)^ m 
oorw to the conclusion that, T.n the adult education movement itself ^ In wMch 
the currents of defcocratlo seolal development and the development of science 
technology oonverged^ coi^tlonlng the level airi the quality of human l^our - it 
has become apparent over the past few decades that the procees of e4ucatlon cannot 
be adequately and oorreotly defined In the traditional wa^^ bm oomirig imder the 
heading of education for cMldren aiKi adoleeoents, with partlctalar reference 
achopl eduoatloni- TOthar, the education^ process should be thought of in te^s 
of man* s activity throughout their llves^ in terms of their social and profession- 
al af^plratlons and responsibilities. It ima become Increasingly obvious thit 
adidet eduoatlon Is not merely a continuation of the education be^m In chllqlhood 
but timt It is part, of a continuoiia pweees whose ^avelopment is concoraitan 
thi evolution of man*s llfe^ eaoh Interacting vdth the other in a diversity tef 
ways. TMs is the conte3Cb wltMn ^*lqh. In our time* a dlstlnotlon Is being \ 
made between adult eduaatlon, imderstood as the education of men aid v?omen in 
the period of maturf.tyj and llfe*loi^ eduoation, rniderotood as the modem fom 
of education in the general sense* 

8. Let us now endeavour to define this form in a more pixels© way. The far^- 

going analysis has stown tow the Idea of Hfe-*long education sprar^ from 
the experiments made In adult eduoatlon. The ooncluslone of tMe an^ysla do 
notj hovmver, make the wh^le tru^^h clear as yet* If we were to confine oiir* 
selves to tMs stt^* we shoiald be miable to explain why at this p£.rtieular Junc- 
ture life-long education stould be the subject of geneMl discussion among teachers 
end those responsible for education^ policy^ and ^ahy it stoi^d seem to be a 
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partioularly modern prograjmiie of aGtivity although it came into being so long 
ego, ■ We shall be unable to find an explmiation for these phenomena unless we 
take' Into consideration other faotors which underlie the concept md the pi-o- 
gramme of life-long educ&tlon and whloh confer upon it. In our day, an ir^ortwioe 
whlah it did not formerly posaeas, at the same time vrtien It was emerging from the 
e^erlraents in adult education, ■ 

9, ThB fundamental Ghange in the way of life of the masses wMoh is aurrently 

taking place is one of the factors Involved* niimber of other elements 
are connected with this phenomenon. The rtse in the standard of living, the 
Inoreased leisure time available to the working mari, the political facilities 
^d the improvement In commni cations contrtbutlng to the growth of tourism, the 
mass media of information which enoourage culture participation - ril these help 
in speeding up a development which might be briefly desortbed as the ohange of 
the "producer^' society Into a "consuraer" or "affluent" society. The great 
traditions of bourgeois Europe^ dertvii^ from purltiinioal and Calvlnlst etWLos 
and from the austere econondea of the pioneers of capitalism, and requiring 
men to "serve production", have In ow time been ahiiken and even annlMlated* 
On the_ other h^d,, Ide^s of happiness conceived as the full enjoyment of the 
facilities offered by the modem conditions of life have grown in Importance* 
TOie way of life associated with the affluent society lawlvea possessir^Uor^^ 
increasingly profiting from material goods, and participating in tbe^^Spread of 
information on cultural property. 

10* It might be claimed^ and not without Juatlflcatloni that this modem way of 

life Is superficial* It might be maintained^ as has already been done on 
sever^ occasions, that^ as a consumer, iMn is Just as miich a slave of the "world 
of thli^s" as he wats In the period vtoen his whole life was ilved as a "producer" , 
One nri^ght also speak with Indlgnatlgn and contempt of "consider culture", in- 
cluding in that es^resslon the oontengsorary detert oration of genuine cultural 
life. It Is nevertheless true that this way of life represents for the great maas 
of people a liberation from the chains of a sterile and painful existence, from 
the burden of the "d^ly ratrnd" wMch prevents them from a fuller enjo^mient of 
human life. And even If listening to the radio* watcMng ^the television^ visiting 
museums mA monuments as do the tourists ^ho make up the clientele of travel 
agencies^ afford no guarantee tlmt those who go in for such activities partake of 
a life of ertraordlnary y^ue, those activities dOj none the less, form part of a 
continual process of broadening of torigons whereby the ^nd emd the Imagination 
are stiimilated. This* tooj Is perhaps not a very profomid process of life-long 
educationi it is however, ' one whloh is important and widely spread throughout 
society^ and one which Is the prerogative of roodeM mm In well'^to*do so.cleties. 
As we know* a great many efforts are being made by Inatltutions at the o^ani- 
zatlonal level with the aim of intensif^ng this pTOceaa ond especially of 
protecting it from the restrtetlons and dangers to wM.eh it ±m .mxpomml as^ a result 
of the commercialisation of culturri events and. services* As a result of these 
efforts, new aspects are coming to light of the problems of life-long education 
in our conten^^rary civlllEatlon of masa media and leisure* 

11* Prondnent amor^ these problems is that of preparlr^' men for new forms of 
life and putting them on their guard agMnst the dai^ers of m apathetic 
or superficial attitude with regwd to culturaJL values, A preparation of this 
kind calls for a crltieri reappraisal of the whole traditional conception. of 
education which took shape in totally different conditions of life. In tMs 
iiituatlon the very notion of life^ long education takes on a now tenor. Although 



it sprar^ from thm numerous experiments earrled out in the field of adult 
tducatlonp lifo-lbno educr^tlbn todcy cmtpaccs to© waole. ^.ystea of education 
to \^%ch iLCjft is aubjectj in all sorts of ' sltur tionc^ froro.tte oradle 
to the graves notion of life-long adUGatlon is ceasing to be linked exelxi^ 

eively to adt^t education ^ althot^h It also bears on that stage ^ BiydL mxpvmmQm 
the idea that eduoation Is a Qontlnulns process which lasts throughout life* At 
the ncune time ahar^ee are taking plaoe in the order of importence establishad 
traditionally in regaid both to otrueture arid to contents The Idea is golnlng 
ground that ^ucation emnot be eonflned vrltMn the oategortes of ooursie^ exainl- 
nations eynd. academic diploma ^ but that it is a larger aiid more hetGrogeneous 
proeeas, both freer and more spontaneous, elORely bound up with Wm rs^eilrnoe of 
life and the eh^^igea that oeeur in pwfessional and socIslI situations, Khloh in- 
\ olve men in different vmys* It Is in this, sense that mora and more frequent 
referenoe la currently i^ade to a "parallel education" which takes place \mder the 
influenee of eduoational factors outside the suhool. In an affluent society these 
factors become more powerful and more varied* 

12, The iTTjDortanee of the modem affluent society in relation to life-long 

eduaatlon largaiy ©3^1^,ns the interest rthiGh Is being taken In It at the 
present time, TWLs is not yet a con^lete explanation, hQwever, Indeed, new 
phenomena are now coming to light v?hlch deserve special attention. As the 
stMdard of living rtses md as participation In eulturai property becomes 
at least from the point of view of possibilities « acaesslble to aver^one^ a 
dlminutlQn is observable of the interdepandenoe .whleh eristed In the past two 
cQriturles between the level of eduoatlon and the soclo^professional position of 
the Ir^^du^* Once eduaatlon beaomsf available to evaryone, it ceases to be a 
factor in the formation of a ooclal lllte^ endowing It with special privileges* 
While preBerving Its values as a factor in the preparation for soalal life and 
professional aQtlvlty, eduaatlon beccines at the same time a specific asset having 
a peoijilar and enviable Intrinsic va^ue, n^t oriy because it oonatltutes an 
effeotlva mems of advancemant, of Inoreasing one's InooiBe aM of raising one's 
soalal position, but also beasuse it m^es it possil le to develop md satisfy 
one's aspirations^ beoaus® miah are men-s InalinatlonSj and beaause eduaatlon 
makes our lives more preaious, more plctureaqua, more Interestlr^. 

Eduaatlon makes our lives more worthy of interest i It engenders a form of 
happiness for mankind* These processeSj wMah are not as yet vrttMh the reach of 
everyone, neverthaleoa constitute In a large number of aoimtrles a new realloy 
brtoksnlng for the itmedlate future a substsntlal atenga ln recpeet of the appire- 
olatlon of the Boelal rCle of edUQation and consequently a ahange in recpeot of 
the iQotlves which prompt people to acqi^re some instruction. 

13* It is of great Inflportanae for the very oonaeptlan of llfe-*long eduaatlon 
that Instruction stould be reearded as . m asset In Itself and not merely 
as a mean^ of repeMng a Mgher soalal position or aphievlng greater material 
success* We are becoming Increasln^y awa^ that InGtructlon should not be 
confined to vocatlonia training but that it also has ftinctlons of a more general 
nature to fulfil, more partlaularly In regard to a more all" TOund development of 
the humm person. The new conception^ of the eduoational soQlaty rlshtly t^es 
these two &f^^eots Into aonslderatloni ^it Is not simply that mcdem civilization 
deMnds of men a Qontinuous effort to aoqtrire further voaatlonal tr^nlng* bub 
also that it prov34e£i the. conditions and Incentives for taking advantage of muoh 
that is of value in life - and this can only be made possible by education • The 
conaaptlon of an "eduoational softletj^ bide fair to proi^lda men with a way out of 
the impagse into whlcli they had been ltd by their visions of the "producer-- bogI^ 
ety and the "ccnramer" or. "affluent" society. While keeping cengumer ne^ds ^d 
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the ta^s of produation vdtMn reasonable llrrits^ It ihows human life aa being 
gubJeGtlvely preaious , thaiiks to the Intenslf loation of ^1 the hwian foroes 
which Uiiist be brot^^ht into play to serve man'e development. The affiroatlon 
of roan's rSle as e. produoer ©nd a consumer but also aa one engaged in aotlvities 
outside these two funQtlons - in sooial work and ereatlve actl\dty ^ is beGordns 
the basis on which life-long eduoaUon is dlseovertng Its aims aiid acquiring 
entirely new oontent. ' 

Itaderstoc^ in this way, life-long education shows us at the same time that 
ideas about education were one*- sided and narroWj and that today the very prinGl- 
ple of education must be differently oonoelvod, PaiJ. Lengrand e^reased this 
perfootly when he wrote; "Mucation Is not an addendum to life Imposed fi'cm 
outside. It is no more %ii asset to be gained th^ is culture. To use the 
langu^e of philosophers^ It lies not in the field of 'having- but in that of 
^belng^. The being in a state of ^beoondng* at each .different etase and In 
varying olroumstanoes Is the true ^bject**r^tter of eduoation," (iJ 

lU. The doctrine of llfa«long edueation thus beoomea a sprtngboard for a 

Qrttioal reappr^sal of essential Ideas coneemlng eduop^tlon and one of 
the factors from whleh Is derived the irodem coneeptlon of education aceording 
to v/Mch its humanist content causes It to be m Integral prouess^ of develop** 
ment of humaii life. This theory lof eduoatlon links up with the moat' fruitful 
traditions of edUQatlonal thou^t^ rmglng 'from Soaratee tq Dewey via Coroe^ua^ . 
to the impst successful cD^erlmaits in edueation wMch have been oajrried.out in 
various cotmtrles. As for the prospects , of fared by life^long feduoatlon, wMch 
is an education lasting throu^iout life, the raethoda used are mora heterogeneous 
th^m those previously adtolttedj In view of the fact that the experfences of ilfe 
are more diverslfledi l^e eduo&tion la also more personal md more social, in 
view of the fact thi.t It atems from real situations in whloh men a^e involvedi 
it is like^flae freer and raoi^ ^ontaneous even -wh^ it avails Itaelf of given \ 
educational eotabllshmenta mA facllltiee. tod, although not everybody la rtady 
to admit the validity of the trend towards the "de-schooi^in^- of society, it 
should be not^ looking at the matter from the point of /lew of education ^ 
itself - that the latter is a much vaster process %hBn the provision of instruc- 
tion in soliooli we flrid ourselves faced irtth the necessity of "de-schoollng" the 
^^oJiool Itaelf, as reformers have be^ demanding for a- long time past, so that ! 
education may, in that inatltutlon too, constitute a genuine process of develops 
ment, 

15- It is here that a vast field of aQtivity wid enteiprtse opens up. The 
eyatem of llfe-lor^ education calls for the rational Integration of the 
. teaching activity at all levelsi fMilly^ nursery school, prtmary and secondary 
schools J higher aduoatlon, ^st-graduate studies, further training of staff, 
adult education « \^ 

An IntagratlOT of this kind wo^d mke it possible to distribute i;he tasks 
of eduoatlon over the v^hole of life, and help to eliminate tjip element of over* 
exertion InvolvM, which so often^ characterises'' the eduoatlon^jof children and 
adolesoentsi by ajTanglng '^e tasks of education In terais of\the eJjyieriences of 
the different periods of taiman life, Aducatlonal actlvltiaa c^iuld be endowed vrtth 
a far greater authentlcityi by trcatJr-: education as a continuous prooess, more 
attention could be paid. In respeot of teaching methods j to the development 



(l) Paul LOTgrandi Introduction to Idfe-long Muoatloh. Uneseo 1970j p. 59.- 



of oreatlve leanings and aptitudes for e^tpresslon, to tte IrTj^lantation of more 
and niort TOtives for tha -acquisition of toowled^e^ and to thje oapaolty^tcrdniDE^ 
and renew the stook iof acquired leaLmlngt 

The hanrionlzatlon of th© aatlirtty of Institutions of fo^nal ediioatlon vriLth 



tilX their InTmtnM 
iatlon eetabll Ch- 
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that of eptnillshments provldlns out^of?-ichool education in 
varltty, beglnrdns ^th oid.turil Inatltutlona mA publio e4u< 
ments and going as far as to Inolude social and profeaslonal 
raal situation Inl the artistic and cultural ephera, will cone 
of Integration* The iessons drawi from the f abt that the task of eduaatlon li 
being aocompllshed mdar the effect of niwierous faatora outside school will not 
fall to contribute to the renews and tr^sfomatlon of Institutions of formaL 
learning, llie exicutlon of the^ programie to bring about thla twofold Integration 
rtpreiants a majo^ task for our time In the it^tter of educatl'ori which la both 
-unlvarsal and life-long* 

16. And It la pre|Dlpaly here that w© oom© up against on© of tha moit serious 

and coni)lex p^blama, namelys what are the posslbilltiafi of achieving 
this? Wmt are thb oondltleni for It^ and what are the obstaol^Bs Btandlng In 
its way? On wlmt allies can we count to help us In thla tark? 

It Is obvious that great hopes havt been plaaed In the formulation of m 
equitabla educational polloyj on the part both of the publlG authorities and of 
^the InternatlonfJ. institutions, Jt Is also obvious that much depends on tha 
Intalllgent activity of all ttwae who will be entrusted with the praQtlQal 
application of life-long education* The preparation of appropriate matertal 
and teehrilQal mema of action ^fill likewise be an important factor. An intelli- 
gently conceived strategy^ well^trained staffs first-rate equipment i these are 
the esGentlal concU^tlons for the davtlopMnt mi universal application of life- 
long education* But we cannot omit to mention yet others* 



TOiereas the organization of foraial education depends pi 
education authorities and taachlng staff, Uie execution of i 
progranine of life-long education depends a^ve all on factors vffl 
the conditions and the orlenlstlon of man^s eslotencei these fac 
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immediately related to eduoatlon and do not come within the control of taachers. 
Life-long education Is only to a cert^n ertent a matter of organisation and 
therefore depends only parti rily on teachers* Its roots reach doMi deeply into : 
the social reality. In which life acqt^res a certain oont^t aM from wMoh the 
motivations and the choice of v^ues wMoh ^11 ffiide that life derive. ^ The 
establlstaient of life-long education depends, essentl^ly, on the ,exlstenGe of 
an "educational society" in^ which education, miderBtdod In the broadest sense 
as the intensification of h^an devalo^ent. Is destined to become the principal 
md ittd. versa! value* ^ 

17* Are we In fact on the thresl ^Id of ths "^catlonal^ soaiaty"? Is that 
society «ally taMng shape In our timt sm a new aM specific model of 
socl^ and IndLvldiial life. In coiitimst to th© "produear" society and the 
"consumer" society? Are these processes sufficiently powerfid to maie it 
possible^ throu^ their promotion, to facilitate and hasten the establlohtient 
of llfe^long educatlOT? I do r^t thli^ that It is easy to giv© an entirely 
optiffiistio answer to -Uiese qu^itlons. If we axMdne the econotric and soclri 
conditions of msn*s eristence we may note a number of elamtnts favouring 11 fa- 
long educatibni^ rirtrdy, the standard of ll^ng of the broad masses of th© 
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population tnsui»es for them wfflGlent freedoin to shape their 4^ ^^^^s* 
_„ p©opie_o.f i. en_ f IM JjLJthtl r prof es slonal work opportffll tl ete for ^ ^- ^itig * ^ f 
pGrsonaJ,ltleB| social partieipatlon aets as a stinrd.us both tg 
thinking and to the exercise of Initiative. At the kmm tlma, V^f* tu 
modem soolo-^eoonomiG worlds In the oowse of Ita daytlopment, l^'^^^tf^U^j,^ 
oompleK organizational struotureB whloh.are impenetrable to j ^^^'^i^Ua?^ 
living In that world who, under supervision, perforaiitaske that ^^P^nfto^^^^ 
th^m. j In their inward ielvee, men have the feeling that they ^ 
and apquleBcent oogSj in the vaft machinery of this worldt A t'^^ Ciy 
kind destroye the need ^d the posiibllity for llfe-l^one edUoa'^4?^*^^n^^ t^^^ 
to Whom thle need applies ooTOt for little . Idfe«lon^ eduoatlft^ ^ ^^^^^Ht ^ 
neyd and an aGplratton for those man vflno oreatlvei It Is n^'^ 
tlioee jwho are merely parts of a meGhanlsm. The more Soolety -^j 
hostile, the more man feels that he Is its, slave, thelless lllt®]^^.^ ^^?^ 
aaplrel to lJ£t-long edueatlon. In theae oondltiona It Is niltf^^^ l^^^blj of 
ntceask^ ^hat^the emphasis In life should be plaoed dn educatJ^Qj. P rpo h^^^^ 
a phllosopMoal phrase we ml^t say that one of th^ edaentlal^ ^q'w ^ 
Uf i-long eduoation Is the vfotorious arid constant strMg^e ag^j.^^ ^^^ti^^nP' 
Wittoui tms prospect/ all possibility of a daap^-rootek md g^l^^^ jtl"^^! 
education vanlshesi at the most there rtmedn refresher: oourseg* ^^^hi^ 
at It Another way, the spread of aife-lons^ucatlon constltut^^ VP^q^ 
that thp alienation Md hostility of ioolaty hw© b##n ! oyerbom^ i^Wrt ^ 
Is beglpiing to feel that he Is a re^OTsrlble and creatlVe per^QJ^^a^ jj^S^i Jp^^ 
tual rldhness is^materiallsslng In ttie rtehness of life^ < 0 nteJ^ i 

1 ' 
l8r The second series o^ problems to be resolved If the trend qj. 

to jba toWarla eduction eoncams the world of "thlnei"* ha 
been rightly dba^i to the fact that^! more timn ever before, oofl^\^^^^'^^^ 
elvllis^lon ilka ^ovlded a himan eni^ronment in iWeh -'tMngi^' ^ 
"produoep" and the "consumer" society toaether forai a whole whl-oj^^^omj^^^^ ^ 
man on all sidles, constituting the instruments and means of g i / 
arid the oattlnig in wMoh hli deslrtri and ambitions evolve. Of^^u^yi ^nie ?^ 
of the hiiman personality tallies with that of the things which % * t^^m 4 
and whleh at tht same time, betoken M.s social poiltlon and ±m&k%^^0t Th?^^ 
world of doropllmt tMngs. wMch bring comfort , this world of tl*^ ^%^^^hm.^ 
el^d^Uzatiori', Is also a mysterious and alien world, hostile and- q ^i^Ua f n^'t 
imposes on men its style of life. Van Her and Dorfles have 
attention to the' dual nature of the situation in which man is P^t^V^Jft^ ^f© € 
of things and their slave. In thai© oirousiitanees there is a ft^Jj f ft 
"materialised life" wMch oonstltutea a specific form of contafl^bQ^ lO^- 
Human life tuhiing blindly In the world of things, eausht up li^ l^p^^^mt^^ 
and proiptets Inposed by things, loses oontaot with the world ^^tS^^ 
consequently falls into dec^. The plaoins of the an^hasli In ^..^^^^i^ lOn^ 
which always dertLvas from valuta and not from tMngs, dwindles* 
recover that Involvement in education, men must free themalvetf ""^ft^ 
Ism of the world of thlnss. TMs world should beooma a ground ^^^^0X^1 
human areativentis and Qphabltatlon, enabllr^ men to develop th^q^^^^^^ft^^ - 
asse(fcs. This is what Hegel meant whan havwrote that man could ^ dii^ 

entity throi^h the world of thlnse. Mft^long eduoatloi Is ine^xl^^AfX^^. 
with the proaess of multiple development In hmim llfes a "one-4^J^^^(?ti^®- 
has no neM of educatloni his way of lift is eonflned irttMn tb^ ^^%0 - 
"opfratipn'' and his prospects for the future botmded by tho^^^^^^^f^^Aj^ A 
power. \ ■ y giJ^ 
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19* The tMrd grotip of probleffli on wMoh life-long education depends relate 

to «^Ulture, Parado^^oall.Y^ the link between culture eduaation is 
-no* as slri^i© and- positive It. 1^ Thp TOiia of oulLure - 

Ilk® the Social world the world of tMngs - mi^ be all an and hostile to 
m^. And in this mm^ too one may speak of the d^iger of alienation. It 
m7 be reQQ^ied in tus eormexlon that thasuboldt, wto IntiwluaM tMs notion 
Into th@ l^ig^^^e of philosophy^ thought that man beoomes dQ-personaliaed by 
a culture tha* Is withering awayt But he also thought^ timt th© inexhaustible 
jdohes of cultural property Qonitltuted a Gontlnuri stimulant for llfe-lang 
fduoa^tion* dichotomy tm at the basis of the present sltuatlont ModeiTi 

bultiire is developing In two opposed wayg? on the one h^id, therf Is a oiiture 
wldoh is InoonQSlvable, unlntelllgitlej felltlst or perhaps "snobblsh"j on the 
othet*^ thar*e is "maso culture" whleh Is vulgar^ trdta, foreign in charaater, 
and ipjhloh ig dispensed and populmrtzed by tlte leisure Industry* What kind of 
enoouraS^nient to life-long eduoatlon can a present-day man find in woi*ks whlGh 
sfem to hltn to be a piece of mallolous nonsense or a ihoddy maans of diversion? 
The I\itur^ of life-long education depends to a very lai^e' extent on the exlctencs 
of cultu^ at onee comnnjnl cable and ^tlmulatins whJ.ch can be ajcperlenoed as 
fiomethlnS ''intimate"^ "subline", "■pereonal" and cormnon to all mankind. Hermetlo 
culture Mid niass culture will liave a destruotive effect on llfe^iong eduoatlon, 
eausij=ig it to be reduced t© the level of a TOnotonouB stream of inforniatlon ifh^lch 
IS to ba t^^ated with eonterrpt, 

20* The oontid^ratlonB set forth in the last paragraphs show that the problems 
po^ed b^ life-long eduoatlon far exqeed the notibne habitually entertained 
of It by tho^e t*esponalbli for ^UGatlonal polloy, wto see education In terrns 
of the tra^nipS of qualified peroomeli but these problems also go beyond the 
gphe^ of ooiapetenoe of eduQablordstSj^ who eonaem thempelves with the question 
of the traini^ ot humari beings vriLth the help of the facilities at their disposal , 
Llf®^lonS education Is obviously in a aer^aln sense the nontlnuatlon of formal 
gduo^tloW and consequently coireBponds tp.all that we understand by eduoatlon 
or tt^aining, I^n this sense, its J^le Is Instrmiental, in that Its purpose Is to 
provide fUrth©!*! voGatlonal t^^nlng, enturtng promotion or pw.fesslonali suooess. 
It 1^ al^o obvious that life-long education -< In aocordanoe _wi.th what educatlon- 
iits believe * t^an and niust be gult^ly oi^anized so as to eater for the different 
age groups and Ij-he different levels -of-ne^qpertenoe of men, and with a view to 
defining the ni,earia^ methods and InatriaiientB of edueatlonri action. But life* 
IbnS eduoatlon' has another dimension, one that is, more far-reaphlng than 
that >;hlsh could be described from the point of view of the demand for trained 
perso^il the possibilities of eduoitlonal training. The real dimension of 
llfe^lonS ^ucatiori Is sltiply Its "human" dimension, in other woWs, that In 
whi*^h the fcaln oholce of yaluag Is effeoted. In teras of which the essential * 
niotlvatlofte art established wlilch help; to mould the style of men's everj^ay 
e^dBtence* But It Is for thlB ver^ reason tlmt llfe^long education Is affected 
by ^ll that constitutes the humian aondltlon.V tod, althouah this condition does 
not ©nttr Into the caloulations of educationists. It Is precisely this whloh Is 
of Pi^lmi l^port^ce, 

TOi stinieture of ebclal reality and the processes which t^e place within 
It ^y footer the need ^or life-long education, or they may curb or eifen deitroy 
iti the woi*id of things created by men my become either the labyrinth In which ^ 
they ari ei^iaved or the \lnstrt^ent of their ilberatlon and prosperltyi eijlture 
may develop the personality, m^lng It dpiamlc and frar-k or, on the contrarVj it 
may make lt= cynloal and a^athetici* It Is only by overoomlng all these aiianatlons 
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that the wa_y may ba opened to llfe-^lons eduoatlon, ^rtiloh ie prf.marilsr a epeaifl" 
phllof3opl^^ of man mid his oreatlve developrMnt. ^Aeoording to tMs phllosophy " 
mm. is a being v/ho finds Ms vocation and hlo happlnsej in oonsteritly ariipirins 

' to furthsr Gonquestsi these new horizons of teiowledgo and thesernev? fleldj of 
aQtivity bt^Qome the sourot and the effeat. of llf^^lons eduaati^-whieU,, In ever^ 
new fotmSj caucGs man. to be true to himself md to the path whloh he hie chosen 
to follow. /In thio sense, life-long eduaati^on Is the expreordon and /Condition 
of nian*e lasting youth.. This youth - vital, ohitf^lnsj riways In'quept of what 

' is new " is undoubtedly symptomatlo of contamporaiy olvlllsation, l^e Ideals 
of produotion md QOnsuniptlW whieh underlie the way of life of modem inen, are 
in Goritrast to modemity in the foregolr^ sense* On the other hand j the latter 
is faithfully ejqpreQsed in the Ideal of the ^^eduoatlcnri soolety*^ vritMn wMoh 
man-s exlstenGe Implies his constant devBlqpment, V/111 the oountrles In an 
advanced state of developmeriLt whlGh have found the waj'- out of poverty into 
affluence qIeq be able to dig cover the path wMel;. will .pravent their olvllisatli 
from beoomins bogged down in over-abimdanoe and lead it towards the e^loratldn 
of man^s creative posolbllltlts? is the essential guestlon of our time. 

The fate of life*long eduQation hinges on the solution whlGh Is foimd for this 
problem* 




the" In^rtance of 
tlon m tMa field, 
llge teaQhers, Sueh 
education is deeply 
tiona and others 



21* It may perhaps seem that, by stressing the anthropological prlnelples and 

hopos underlsrtng the dootrtne of life-long eduoatlon^ ind e^lalnlng the 
ways in which It Is conditioned, we have sought to bellt 
the efforts made by eduoatlonlsts In eonneMon with o 
and to imderrate the vaauef of the atmtegy dealffied to 
"^^ waa certainly not our intention. In ehowlr^ ttot llfi 
rooted in life Itself, that It fteurlihes in Mrtaln e 

amy In others, we merely/ wished to. Intensify Uts Infliiano'e and to Inereaae Its 
soope so that all the conditions whlGh deternane the development of llfe-loi^ 
eduortion nd^rt be t^pn Into aonslderation, InolAMlng those that are Indepen- 
dent of edUGatlonlF/bs, Ttie opinion of the latter must, however^ eotmt in 
disousslons on tht^ reoi^^^zatlcn -of social life and of otilture - a reorgani- 
zation wMoh Is InoJlspensable, In modem civilization, to the davelopraent of 
eduoation, whdoh vrtll enable men to live happily and Immanely In this world 
which -they are unceasingly biallding and which ahoid.d never turn against t 
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